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Professor Hanns has sket chcd the concepts whlch he espouses as the ;-
first Lee L. Jacks Professor cf Ghlld Educatlon, but I have a: somemhat
different task. Few peonle seem to knOW”what a professorshlp of hlgher :
education is, and I shall therefore attempt to'do two thlngs:: first, to\
discuss the study of education in‘general,and, seccnd, tovrevieﬁ—my con-
ception of the study of higher education. Theisignificance of the title
I have chosen will come into focus toﬁsrdvthe'end of'tbeflattér éiscussion;';}

Probably some of you have heard the story of the boy'ﬁho,asked his

mother, "Mother, what is a penguin?" "Oh, it's some sort of a bird that

lives in the snow," she replied; "but ask &our father." "No thaok you,". ,3 S

retorted the boy, "I don't want to know that much ! Throughout my re-

marks I shall try to keep the penguin boy in mind.

-1-

Forgetting the adjective higher for a bit, consider the name education
as the label given schools, departments, and professors concerned With studyh
ing and sustaining the functions performed by what we cail educaticnal in-
stitutions. As some of you know, the subject originally went by its present
name, but the designation did not take hold. In 1826 the Faculty of Amherst
College proposed that a professor of education be appointed as one of their
number, but Amhersi did not then and has not since established such a
professorship despite the plea made for it 128 years ago. That plea has
sucﬁ eloquence that I read part of it: |

... there is one department of great practlcal importance, which it
appears to us, ‘should be annexed to the College, as soon as the funds
.will any how: permlt —- we mean the Science of Education. When it is =

: considered how this lies at the very.foundatlon of all 1mprovement°




and when so many professorshlps have been estab :|.shed ~m.all the other
Sciences, as well as in literature and ‘the arts, it is truly wonderfu..
to us, that so little attention has:been bestowed upon: the seience of
mental culture, and tkat there is not, (as we believe - thére is’ not) -
and never has been, a singlie Pro*‘essor of Educa 1on, on t‘ns side of
the Atlantic.l | 2
Twenty-three years later the most forsighted college president of the  ’ |
period, Francis Wayland of Browa, proposed that a Gepartment of education
ve established there; but unhappily he called it the Depariment of Didactics
with the result that his efforts to raise money for "l’_c 'brough'tv snickers in- -
stead of dollars. The name pedagogics brought similar responses, and.so
educationists substituted such locutions as "The Theory and Art oi‘ Teachlng,"
"School Economy and the Teaching Art " "The Science and Art of Teaching.* 19 1
When Paul H. Hanus initiated the subject at Harvard in 1891, undoubtedly
his title of "Assistant Professor of the -Hlstory' a.nd Ar‘b‘of Teach:mg" had a "
good deal to do with the cool reception given him.

Among the many criticisms which he encountered, the bitterest ceme from .

the ordinarily genial George Herbert Palmer, the ¢011éagué' of 'James,'nun'ster-' T

berg, Royce, and Santayana, in that most famous of a1l Amencan departments o

of phllo'.sophy. Soon after Hanus' arrival in Cambridge, he met Palmer who ‘
aéimowledged hJ.m thus: "Ah, Mr. Hanus, I am so pleased to‘ meet you. You ‘- ' -
have come from the West to teach us how to teach. Isn"h that r;iee.v"':q : Witﬁ ,
that he stalked off and never again aeknowledged Hanus!,‘ eﬁc_istenee during |
the 22 years that they continued as colleagues on the Harvard Fachltyr
Experiences such as these have led to the geheral adoptibrl of the name
proposed by the Amherst Faculty in 1827, but the odium continues. The rea-
sons are numerous, but one of them appears to be thet professors of other
subjects believe that, since they too are concerned with educatiori, educa-

tienists have preempted an appellation to which they have no proper title. .

Certainly our name does not adequately describe what we in departments of -




“

~ later the guest wife went to the next meet:l.ng of the club better prepared

educa"ioxi 'do'. We sha.ll probably not be renamed, bm:. when occasionany I

reca]_l the exper:.ence that the wife of a visiting professor of geograpby
here at Stanfazd had severa.l years ago, I wish we eould be‘ 3

Soon after the professor took up. his dut:les » his vn.fe attended a meeting

of the Women's Faculty "‘lub. "What ‘does your husband do"" asked one of
the older members of the: club. "He teaches Geogra,phw, " replieg% the vj.sit:lng
‘professor*s wife. "Geogrspmr, f dso]ared the quest:.oner, "I've always thought
that the esach:mg of geography ended in the elementsry school n A month ‘

for the question should someone else agk it, Inevitably someone did, and‘
she replied, "My husband teaches Human E_colog. n -"The.t 5" beamed the»qﬁes- :
tioner in approval, "mmst be a very importe.nt subJect "

Unfortunately many professors in other departments have never considered
education to be an important subject. Some even think that i isn't a subject
at all. Thus, when Nicholas Murray Butler, then a professor of pirilosophy |
at Coiwmbia, scught late in the 19th century to organize courses in eduoation
there, a group of his colleagues in other departments declared in a written’
protest: "There is no such subject as Education! ulh Despite t}ais. point of
view, departments of education have been established in elmost every American
university, but in many quarters the opinion prevails that the subject has
little significance. |

The lowly position of departments of education results in part from |
the notion that we chieflj spend our time teaching teachers how to teach.
As a professor of English at an Eastern college expressed it a few years Pt
ago, “;Ee accepted notion of the function of educationists is teach:ing/m&;)g PX
teachers how to teach, ™ @.ﬂcs professors of oduration have no more

skill as teachers than» professors of other subjects, clearly they must




,,,,,

all be'chsrlatans. 'So runs the argument, but it sprouts from a naive
view of the sub‘]ec'c,--mz-rb’c'w ol du artments of educition.- I need to dlS‘f o
cuss that,3“53€°t‘ma"3f tclors I cea explain what e ozofessor of- hlgher o

educaticn does.

-2-

cweing the 1%9th century departments of educatiorn mﬂ'*s""ra't:-.‘-_j' -_:.:'.*e'_.‘
most o7 their attention to methods of eaching but ta.s has lirp cna:ec
to be true. Of the 33 members of the 6tanford School of Education Feca.-y
only 9 carry courses having to do with teaching methodologv. Tika their’
2 ccileagues who do not teach such coLrses, they chiefly'give their attenf
tion to three other enterpriseS° first, to. studying the behaVior of child—
ren and adolescents and particularly how they grow and 1earn, second, to
analyzing the operational problems of: educational institutions, and third,_,
to appraiSing ‘the ideas which struggle for dominance in education. Each
of thege diViSions of the subject requires the attention of specialists;-'i'
and education has become as specializec as, say chemistry._vA cheuist isc
no longer a plain chemist, but, instead a biochemist an organic chemist,
a physical chemist, etc. So it is, too, in. education where we: have educa— o
tional historians, philosophers, psychologists, sociologists, statisticians
as well as specialists who concentrate upon school administration, elemen-‘fi
tary education, secondary education, and now higher educaﬁmﬁn. Questions -
of teaching methods will always be the msior concern of some of us, but o
dozens of other insistent problems chiefly engage our, attention.

For example, the recent avalanche of dlSE croval of the public schoolsiipp
and of educationists includes little about methods of teaching. Instead
these criticisms relate to problems such as: What shall the schools teach?
How shall they be organized? Who shall control them?.,These‘Questions havei,_fb

.:E;"'




-emerged,‘ so:ne bel:.e-we s not from the i‘ailure oi‘ the schools but from thelr

success. Th:s at lea.st 1s the opin:Lon roi‘ one of 't‘m, natn.on's leadmg
philcsophers who is not, incl-,ntally, an educatlonlst - S:.dney Hoclr =
Chairman of the Div:.slon of Pm.losophy and Psychology of the Graduate ;:hool
Now Yok Univers:.ty. "‘he critlclsms of the- publ:Lc cchools can be *"Lrely"""’?
j:pr"':,'.sed, declaresProfessor Hook, only when they are a:Ld a,.on:;S""t h- le:r" “
z :I_icvements.  These he h.as llsted as: . - | S
1. The Amer:.can school and educational system has been the prime ‘
agency of achieving a unified democratic nation out of diversa

ethm.c groups of vaned natz.onal ongins.

2. The American educatlonal system has prov:.ded an educat10na1 ladder
on which millions have climbed to a better soc1al ln.fe. ‘ .

3. ere it 'has remained neutral in the great conflicts of rehg;ous
faiths.

Lo ... ﬁt7 has come nearest to a_chiev:.ng 1 classless school system |
in the entire history of human society. MNorally, this is its most -
glorious achievement. Educationally,. ‘it has created prodlgious _
difficulties and theoretical co us1ons...q ) R
In the last sentence Professor Hook has stated the major function of
educationists, namely, -attempting to cope with the "prodi.gious diffichlties
and theoretical confusions" in education. Most of these result, be it em- -
phasized, from conflicts within American hi’e itseif, confllcts wh:.ch Wlll
!
persist so long as we reha‘frx a democratic ,people. "Educatlon," wrote our
ovn Professor Guerard recently, "is the keystone of our democracy" ;6 and
hence special-interest groups constantly seek to influence if not to cap-
ture it. Educationists will therefore continue to be shot at from many -

sides. The attacks will cease only when Americans cease cherishing educa-

tion as, to use the expression of a recent writer in Harper's Magazine,

"the matrix" of our society5

-3-

The very great majority of educationists concern themselves,‘with ele-




‘mentary a.nd secondary educatlon,\ bk in 1893 G. :

Clark Unlversity, 1n1t1ated a courae :i.n h:.gher educat:.on which he taught

a.nnually untll l9lO.5 ﬁe descnbed it in the Clark Univers:.ty Annual B

A E.**ter as follows:

H:zgher Education, 1nclud1ng university work techn:.cal educatlon.,v :
. Training in Law, Medicine, and Theologys;- Recent Progress, Presen... ‘
State and Prospects of the Most Advanced. Educatlon :Ln leferen
Countries 1nclud1ng our own. , St T

"-

In 1910 Hall turmed over the course to h:.s assoc:Late, Edmund C. ,;~ c:ﬁ ,'-”ﬂ":.'
also a college president, who continued to teach 1t unt:.l the time of his
death in 192}, Meanwhilec other courses-had been establ:.shed at the Um.ver— ‘, E
sity of Ch:.cago and at Johns Hopkins Unlvers:Lty. The former d:.sappeared L
early; but the latter, taught by Edward F. Buchner, a philosopher turned‘ -
educatlonist continued until 1929, the year of" hls death 15 3

Courses in nigher educatlon at: Stanford began in. 1928 when Walter
Crosby Eells first gave his course entitled "The Junior College." Soon
other courses followed having to do w:r.th the college and university, ad—“‘ :‘ o

N

ministration, curricular problems, studont personnel servicesy ‘and -.«1er‘~‘

such top1cs. About the same time comparable courses were initiated at
Columbia, Ch1cago, Ohio State, Minnesota, and New York Un:wersity 15 " o
About 20 umvers:.tles now offer such cou.rses, and some ten of thosc. who
teach thexn concentrate entlrely upon highor educatlon. o At least f:nre of

these latter are former college pres:Ldents.

~ As yet no associat:.on of professors of h:.gher educat:.on has been or-v"' ‘?‘
ganized: and so unfortunately I know little of .,he act1v1t1es of my oppo- o
site numbers. Of necessity, thercfore, I limit myself to outlin:.ng the |
courses I teach and the kinds of research on which my doctoral 'students

and I work.




:SfEducation." It doscribes the'SpraW1lns complex, diversified mingle-

-bNo European nation has more than 26 univers1ties, but 233 Americanxinstitu—,
tions call themselves univereities, and 1n add.tion we have about 700 lib—:{fff
“eral ar ts colleges, 200 teachers colleges, 500 junior colleges, and a mis—iﬁ
~ cellany of unitary profess1onal schools bringing the total to almost 1900
institutions. Approximately 1h00 of tnese grant degrees, but only 850 or
.60% are:accredited. Accreditation has not been achieved, incidentally, by
about 50 of the 233 so-called universities. In fact the United States |
Office of Education accounts only 131 of them to be universities, and the
Association of American Univer31ties includcs only 35 1n lts membership.
Many people definc a university ag any 1nstitution which grants the
Ph.D. and comparable advanced degrees, but Lo of the 152 insti utions which ,ljf
confer such degrees do not call themselves universities.' These 1nclude | o
Cal. Tech., (arnegie Tech., M.I T., Pennsylvania State Col ege, Michigan "hi,
-State College and three women's colleges - Bryn Mawr, Radcliffe, and - e
Smith. Some of these confer ‘a largo number of’ doctorates.i M I T., for
1nstance, each year hoods Just. about the same number of doctors as Stanfordj*
and Pcnnsylvania State College last year gave more doctorates than the Uni-~:“
‘vers1ty of Pennsylvania.' Twelve 1nstitutions, however, confer more than
" 508 of the more than 8 300 non—medical doctorates given annually, and 25

institutions confer threc-quarters of tho total Stanford ranks 16th among,ﬂ%ﬂ”

:the 25. Last. year 1t awarded about 2% of all doctoratcs.. Columbia' the _ f

‘imost“prolific, awarded something over?7% 13
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Europeans rospect our top’unlversities, but most of them,have a 5,1

.‘ldlfficult +tivie comprehending what appears to them to be our indiscriminate pr“'

bemployment of the name un1vers1ty as well ‘as the existence of our liberal
arts colleges and junior colleges which have no counterparts elsewhere.
Further, they sneer at the abundane* o: half-edueated if not downrught un—
educated people upon whom we confer bacholor's, master's, and even doctor'
degrees. .To them and also to many'Americans our higher education seems so
chaotic as to be senseless an&,much of it of such low grade as to be worthy
only of contempt. In this introductory'course we explore these criticisms
and attempt to put them in perspective, we rev1ew the history of the higher
learning and the higher education from the time of Plato and Ar1stotle, we :
;canvass the forces 1n_the Western_Wbrld‘and,in‘American life whioh have
'given us the kinds of colleges and'universities we have; we analyme their
more urgent problems, and throughout we seek an 1ntegrated ovcrview of the

- American higher educational enterprise and 1ts place in the life of the |
nation.‘ ‘ ’ . | _ » |

During the first years that I taught this course I exuded pessimism '

‘Vabouu the future of our colleges and unlversities, but the more I lcarn |
about thosc of other nations, the more optim1st1c I become about our own‘
Despite the many problcms that plague us, 1nclud1ng the conflict betneen

the higher learning and the higher education which I shall be discuss1ng in
a feW'moments, I look to the-fuuuro with assurance. In this course, there-‘v
fore, I list and elaborate upon what seem to me to be the polnts of strength
of American collegos and univors1t1es. ‘In particular I omphas1ze-the followé
ing nine:‘r | “ | |

1. The integration of the arts and'sciences‘eﬂpecially inftho under—

graduato facultj of arts and sciences the like of wnich exists in

‘no’ other countryr;**ﬁ.“
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dom and, further, have helped to forefend the syndlcalistic prac-'

tices that have kept many universitles of other countrles rela-‘
tively aloof from the 1mmcdiate problems of society._f

S. The powcr of lcadershlp we glve to collego and unlvcrsity'presi- -
dents., American higher educatlon has developed as 1t has chiefly,
it seems to me, becausc durlng the last four decades of the 19th
century a number of fabulous personalltles‘appeared3infuniversity","‘
prezidencies wic had he ins‘ight ‘tounderstand-' Vaﬁd .th.e"a_*bil'ity to

zxshal the forces thrn matu*mng 1n American noclety._‘i" L

é. The willingness of our univer31t1es to admlt sub*ects whlch have
been scoffed at'inbthe past (agriculture,gbus;ness,admanlstr éf,.;aa
tion, cngineering, and nurs_Lng, i‘or er .wo) Llc,’wlu'-a, m:.tur:.ng‘ :
in the L.lvcr31ty ervironnent, have maﬂe lnvelaabl ontrzoutlons
fto our n2 55 al life as well as to the unlvav31t1es themsclves.

[ The loja.ay and genoros1ty of our alumn1 who 1nclude many fewer

‘rah-rah ooys tken some cr1t1cs belleve and who annually conuri~ gi"”

';bute mllllons of dollars to thelr alma maters and also nurture j"
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8. The 1nterest and abanaan“ generoslty of the publ:.c at large .hose 7‘}‘-

g1fts to our colloges and m.lvers:.ties amaze' Europeans. _ They

probably had more to do with the ground—breaking act1v1t:|.es of
Amencan hlgher education than any other conslderation.

9. The constant and fmtful competitlon between publ:.c and pnvate
instltutlons s a fact which has led to mcreaslng the effectlveness
of both,

Perhaps some would d:Lsagree with the val ich.ty of some of these nine
suggested points of strength- but everyone must agree, I think, that our
colleges and universities have become p:.votal mstltutlons in our culture. _
In any event, for two clear reasons they have strategic 1mportance :Ln Amer:.-
can life: first, they train most of the leaders of almost evfar;r other in-
.st1tut:Lon and, second they cont:.nuously create new knowledge for the1r |
use. Colleges and univers1t1es are, in fact, mighty powerhouses produc:.ng
most of the country's highly tra1ned manpower and a larﬂe portlon of 1ts '
knowledge power. | | -

Since last Fall this introductory course has been adnnm.suratlvely
‘allocated In the Gracduate Divlsmn, but from its flrst offermg most of
the graduate students wc na»e “taken 1t have come f‘rom departments other
than Education. Studen'b* from seven departments are enrollea :.n 1t th1s
quarter -- Ari, Fiology, T‘uslness Admlnlstration, ChJﬂJ "'D y, Eiucatlon,
English, snd Roém:.ntic L.?.nrmages. A1 'r'uc. a very few' nave' had na'- ...ng e.x—-
-perience in higher eduvcationsl 1nst1tutlons, and soxr.e“':are 1men1bers of the’ ‘
'Stanford Faculty. A proiessor and an associate profes.‘sor'i’n one of the
engineer'ing dr; ~tments, for example s have taken this and ebeveral_ other
‘courses in the .Lg‘ler edasotion sequence. | |

" These other course elate to the gove*nme..t, ad'rnn:.stratlon, struc-

tunng, curr:.m.l.m‘s,- 1’1structional proLlems, and student personnel serv:.ces
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; of colleﬂes and univerSities. Three younger members of the staff ueach

yfive of these coursee alternately With me: Dr. Ernest B. O'Byrne, Assistant

. to the Director of" the Hoover Institute and Library, Dr. Isabel M Schevill,jff

Assistant Professor of ‘Biucation and. Spanieh- and Dr. Robert, J. wert, Assisti'“

ant to the President Professors Bartky and Kinney also offer courses relatylﬁi

ing to higher educational institutions — Professor Bartky those having to -

do with junior colleges and Professor Kinney those hav1ng to do with teacheri?,g

sraining institutions. | ' ' | | s
-5~ |

My own special concerns are the 1ntroductory course which Itve sketchea "
and one other now called "The Structures of Higher Educatlon" but which ought o
to be renamed "The Structures, Functions, and Purposes of American Higher |
nducation." Practically everything Ido revolves about this axial course.

The greater part of my research originates in it,,and 14 of the 35 doctoral
dissertations comnleted under my direction in my nine years at Stanford_deal
with problems turned up in it.* » | '

This focal course has two key words -- diversity and conflict It
documents the diversity of American higher education and identifies the
conflicts which abound among the structures, functions, and purposes of
colleges and universities. I have already cited the structural diversity A
that Europeans find‘so difficult to comprehend, but conSider for a moment
some of the current structural conflicts. | ’

Robert Maynard Hutchins for 25 years has been advocating the complete

*When a number of other studies have been completed, I shall be able to -
finish a book which the Carnegie Corporation commissioned me t¢ write 11
years ago. Some of my colleagues ascribe my delay in publishing the book -

to "perfectionism"; but I take the: position that if the present manuscript

- .doesn't satisfy me, its publication ‘wouid pProbably furnish ‘another target

. for the critiecs of" educationlsts who welcome opportunlties to deplore our

) "inadequate scholarship."¢'_ . 1}3 . RIS ‘ T ST




restrvcturing of American education i‘rom the elementar}' school through the

uni'versity, a reorganiz.ation which would bisect the traditw,onal liberal
© arts college by assigning the freshman a.nd sophomore years to secondary . |
schools and: the junior and senior years to graduate and professional schools.‘
In the process Mr. Hutchins would convert most of the 700 _liberal arts col- . ‘
leges into Junior colleges, but a few would continue as tnree-year structures
oi‘i‘ering the master's degree. 10 pians mch like this hsve been strongly
pushed i‘or over a century by men of prestige comparable to thut of Mr. Hutchins'
but the liberal arts colleges have not accepted these invitations to commit -
suicide. Nor have the universities been willing to drop their i‘reshman and
sophomore years. Incidentally, five unsuccessi‘ul attempts have been made
by two Stan.ford presidents to slice off these 1ower division- years here, the
last effort having been made in 1939. :

About this same year Mr. Comant of Harvazd became interested in the;'
structural problem, and socn he began pmmoting his version of ref.‘orm. He
too seems to envision the disappearance of the 700 liberal arts colleges,
but instead of agreeing with Mr. Hutchins' roposal to convert the junior -
colleges into i‘ou.r-year institutions beginning with the junior year of ‘iigh

| school, he keeps the Junior colleges much as- thsy are except i‘or one crucialf. o
difference. Under Mr. COnant's plan, all the" bright youngsters capable of |
becoming. what he calls ”cultural leaders" ‘would go directly i‘rom high school
to a mi"‘cr"‘ty, everyone else would go to ;junior colleges which, no longer -
: enrolling any poten’d.al "cultural leaders," would, to quote him, serve those,*
"destinedto be: | | - | L

Future skilled manual workers, technical workers - including repair-

| ‘men of all sorts -- sicretaries, accountants, housswivss, restaurant
lcsepers, salesmen.... : : o

In order to understand vrhy llr. COnant, Mr. Hutchins, and others pmpose o




g such drastic changes 3 one must move from the problem of the structuring 'of

| ‘i'education to an examnation of the functions which educational institutions
| perform. In contrast with the schools, colleges and universities are in- _i;‘..
. finitely complex structuros not only because of the greater size of many of

them but chiefly because they perform several functions which the schools do

not. of these additional unctions, everyone agrees that research stands

first; and many professors and some administrators :]udge it to be consider-: |

.bly more important than the educational function. To employ the terms in
the title of this address, they believe that the higher learning that is,
the function of increasing knowledge, is more insistent 4f not essential
than the higher education, that is, the function of conmmnicating ‘the higher
learning to students. :

Not a few professors, indeed, give all their enthusiasm to the higher |
learning and consider teaching or the higher educ....ion, to be a chore to
be neglected whenever it interferes with their research. I do not m-ke this
statement, I hasten to point out, as an accusation but rather as a report of
an observation made by many people, one of whom T quote - Dr. Waldo G.
Leland, director emeritus of the American Council of Learned Societies.
Blaming the graduate schools for the corflict betmen the higher leaming
and the higher education, Dr. Leland wrote a few years ago~ '

It is in the graduate school of arts and sciences that most of our

scholars... are formed, and the climate of the graduate school 1s

not conducive to-the formation of scholars who will look npon teach-
ing as an inspiring mission. Too often they will regard it as an
unfortunate necessity -- a disagreeable means .of" eaming their liv-
ing in order to devote their real efforts' to research.... This isa
high price to pay for research, which is too often of mediocre.
’quslity and unproductive of s. ’nifica.nt additions to knowledge.l?

As a student of colleges and universities I try not to take sides in

the conflict between the higher 1earning and the higher education. For ; ﬁ .




important, equally essential, equally vital. But they ’clash; and it seems
to me that the nost urgent, the most impez"ative problams of‘_A'Jnrer.ica.n higher
education converge in the conflict between them. I‘there“i‘ore attempt to |
study the conflict with all the scholarly detachment of whicn I am capable.

Both Mr. Hutchins and Mr. Conant have vigorcusly advocated structu‘rali
reorganizations because of their belief that their plans will, among other
things, ameliorate this most frustrating of ail discords in higher educa-
tion. Regardless of the merits of their plans_, however, it seems clear
that neither of them wili be adopted because neither takes sui‘ficiently
into account the third factor, namely, the factor of purposes. -

Colleges and universities perform the functions of teaching and re-
search not just for the sake of performing them but, rather, in order to
achieve or to further certain purposes. Tney undertake research becanse
society has an unquenchable appetite for new knowledge, and they are teach-
ing institutiong because society wants the knowledge produced byl'research
put to use. The purpose of research, then, is to increase the quantity and e
quality of the higher learning; the purpose of teaching _v'is to comicete
the results of the higher learning to as many members of v_scic'i_e’ty‘as are
capable both of acquiring it and of being absorbed into tﬁe ve:conomy.

These equally valuable purposes and their related functions collide,
~and we have not succeeded in developing structural plans to end or even
‘greatly to reduce the impact of the collision. This fact makes for a series
of other conflicts, oniy one of wh:.ch I can brieﬂy discuss, namely, that
between the purposes of research-minded professors and the purposes of stu-
dents. I'm not talking about dull or lazy students but about the ordinary.

dergredua.te and graduate students in the better colleges a.nd miversi—

: ties of the comtry who for 20 years have been a more serious—nd.nded group




- ,world have glven professors, in the words oi’ Henry Seidel Can )

’ ~of young men and women than any of the predecessors of earlier pe__ ods.

‘ V‘.:The depression of the 'thirties, the war, and the precarious state of the '_

N mg nnmbers of "ha.rd world.ng hard thinking" students l"able and willing
to relate theix studies to the actualities ot‘ American 1:Lf.‘e."2 1

Oppressed by the antagonism between the purposes of professors and
of students, Mr. Canby res:.gned his professorship of Fmglish at Yale to
- become editor of the Saturday Review of I.iterature.1 Later he wrote a book

about the conflict, and I quote two passages from it. ‘ The first reports
‘an extreme example of a kind of research which contributes little if any-

| thing to teaching and which - S0 Mr. Hutchins, Abraham Flmmer, Waldo .

' Leland, and others assert - can be matched today. This first passage tells
of the resesrch of a member of the mglish Department at Yale dunng the .
years of Canby's association with it: o

- I knew a so—called fabulist in nw days in the X ‘Jate school, who
for years had compared manuscript with manuscri). of the fables of - .
Aesop, tracing their indebtedness one to another by the' use of "wolf" ;

- for "fox" or a peculiarity in the ass: “that wore the lion's’ skin, un-
til he had curves of dates and influences running clear ‘across the
European Middle Ages.... It meant no more ‘than: counting the bricks
in a hundred city blocks. Yet he was a happy man.: His task extended

- onward indefinitely. He would never finish, and so need never draw
conclusions. “He had a puzzle so good that it got him a professorship.'
The case was extreme but :Llluminat:l.ng.2 2 o

The second passage reads.

The faculty [freed from the ]_imitations of the fixed curriculum7
had one of the great opportunities of educational history, and -
muffed it.... They taught physics for physicists, biology for -
biologists, history for historians. . They were not. interested in
the American youth who was not going to:be a: specialist, a pro-
~ fessor, Bu; only a leader of industrial, conlnercial, political '
”America. S . PR ol

lw

lar e '1. have been busy for some years" attempting ‘~to mediate the conflict be-‘~ |

'_‘jA number of universities — Columbia, Chicago, and Harvard in particu— _




Cae

; ested primarily in rese'arch. Their successes have had much to do with nw
becoma.ng optimistic about the future of American higher education, but’ they
have a long, long way to go, and most other 1nst1tutions havcn t mren start-
ed. The situation improves over the country all too slorwly, and the pace of
change will probably continue to be languid until we find answers togscore_s o
of problems. I have chosen as the focus of my teaching this course in the
structures, functions, and purposes of colleges and universities because it
identifies thesc problems; and I concentrate my research upon the investiga«-
tion of as many of them as available time and funds permit. |

The establishment of the David Jacks Professorship sharpens markedlyv ‘
the opportunity to pursue these studies. It also 'brings hope of the on-
hanced interest and support without which _the professorship cannot be sub-
stantially productive. I know of no exception to’fthege_neralization that
only those subjects become soundly estabiished which have been adequately
supplied with funds for fellowships, research and publication. If depart-

ments of education have been less scholarly than some believe they should
be, perhaps the paucity of funds i‘or scholarly investigations may be. one

of the reasons.

 Four hundred years ago it looked for a while as if the two universi-
ties of England would be destroyed along with the monasteries. That much' .
maligned monarch, Henry the E:Lghth, however, ruled emphatically against ‘_b‘ .

| his courtiers who proposed such action. "I perceive, " he said "the'Abbev ‘ ‘

lands have fleshed you, and set your testh on edge that ‘you ask also those - ‘ |
colleges.... I tell you, Sirs, that I judge no land in England bcttcr be-

‘ stowed than that which is given to our universities. For by their main— .

"tenance our realm shall b ‘bwell govcrned when we aro dead.... 7



‘The Amer:.can colleges and um.versitn.es of‘ today mesh moro thuroughly
‘8 and more creatively with the life of our country than aid Oxford and Cam-
‘bndge with the lli'e of thland :m the days of Henry tne Eighth- Because L

of the* r e increasing importance, they desewe to be ’tudied as cont:.nuously.._:" ;

and as carefully as any other mstitutions in our culture The genenosityvjl

‘of Miss Lee L. Ja\,ks in mak:mg posszble the establishment of two prrfessor-"“;l

ships will he.l.p 1mmeasurably to further such study l L h
The David Jacks Professorship 1s the first endowed chair of hlgher |

education in the United States and, indeed, in the world. During hlB life

David Jacks quietly but mcalculably contributed to the progress of Calif-

ornia and 1ts 1nstitutions, and the inauguration of a professorshap in his:

name m.ll perpetuate hJ.S influonce through the centuries. lﬁndful of the ;

distinction and responsibility of the professorship, I shall throughout my

tenure as its first incumbent strive to honor the memory of the farseeing,

resolute, and generous man whose name it bears.

April 30, 1954
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